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FORMATION OF THE ETHNO-PEDAGOGICAL 
COMPETENCE IN THE SYSTEM OF 
PROFESSIONAL TRAINING OF FUTURE 
TEACHERS

Introduction

The growing interest in ethnicity actualizes the importance of ethno-peda-
gogical knowledge of modern society, in particular in the education system. 
Taking into account the prospects of the Bologna process and integration into 
the common European educational space, Moldova is making a transition to a 
modern approach to education based on the cultural heritage and rich traditions 
of the people. In an open system of higher education, the problem of preserving 
the cultural diversity of countries and educational systems is becoming more 
acute. Thus, the need for changes in the content of education at the university is 
obvious. In this regard, professional ethno-pedagogical training of a teacher has 
the particular relevance. 

Professional competence is one of the requirements for mastering the teaching 
profession. In the professional competence of a teacher there are distinguished 
the socio-pedagogical, psychological, didactic and methodological competence, 
the components of which are manifested in practical activity in the system. 
Also, there are no less significant than the aesthetic, cognitive, communicative, 
multicultural, and especially ethno-pedagogical competence in professional 
pedagogical activity [15, p. 59, 61]. 
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In the education development strategy for 2014-2020 “Education 2020” dated 
November 14, 2014, the Ministry of Education proposes to shift the emphasis 
in the field of education towards the quality of the educational process and the 
competencies that young people acquire in the education process. This indicates 
the need to shift the emphasis in the field of education and training to the 
development of professional competencies necessary to ensure a high-quality 
educational process [6].

Consequently, professional and pedagogical competence determines the 
quality of the activities carried out by him. The analysis of psychological and 
pedagogical literature proves that professional competence should become one 
of the most important characteristics of a teacher’s activity. It must be an integral 
property, a personality’s quality that acts professionally and also pedagogical 
training as a condition for its effectiveness. 

Theoretical assumption

For the first time the teacher of the University of Massachusetts (United States 
of America), N. Chomsky used the term “competence” in 1965. By competence, 
he understood “the speaker’s knowledge of the language”, distinguishing it 
from the “use of language”. By the use of language, he understood the ability to 
formulate and express one’s thoughts by means of a foreign language and believed 
that competence does not always coincide with the ability of an individual to use 
knowledge in the practice of foreign language communication [10, p. 278]. The 
concept of competence includes not only theoretical and practical components, 
but also motivational, as well as learning outcomes (abilities), a system of value 
orientations, habits and meta-knowledge. G.N. Selevko notes that the concepts of 
“competence” are much broader than the concepts of “knowledge”, “skills”, since 
“they include the orientation of a person, her ability to overcome stereotypes, to 
feel problems, to show insight, flexibility of thinking, character, independence, 
purposefulness, strong-willed qualities” [13, p. 139]. 

The competence-based approach in the process of professional training allows 
minimizing the gap between the cognitive, operational-activity and personality-
motivational components of the future teacher’s development. This circumstance 
makes it possible to modify professional training to modern requirements, as well 
as to promote the effectiveness of the process of professional training of future 
teachers. Many Moldovan and foreign scientists actively discuss this approach 
today: N. Silistraru, V. Guţu, V. Botnari, L. Sadovei and others. C. Croitoru defines 
didactic competence as the teacher’s ability to solve a problem, to interpret a 
phenomenon, to make a decision or perform an action and presupposes deep 
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knowledge, methodological and psychological-pedagogical training, pedagogical 
style and skill [5]. I. Jinga interprets the teacher’s professional competence as a set 
of cognitive, affective, motivational and managerial abilities that interact with the 
teacher’s personal qualities, form the qualities necessary for teaching. In addition, 
I. Jinga offers three types of competencies, which, in his opinion, form the 
teacher’s professional competences: specialized psychological and pedagogical 
competence, psycho-social and managerial competence [8]. 

The concept of “professional competence of a teacher” reflects the personal 
abilities of a teacher, which enable him to solve effective the pedagogical tasks 
defined by him or given by the administration. In order to solve successfully the 
assigned tasks, you must know the pedagogical theory, as well as possess the skills 
of its application in practice. Consequently, the professional competence of a 
teacher can be understood as the totality of his theoretical and practical readiness 
to implement his professional teaching and educational activities. 

The concept of “professional pedagogical competence” is closely related to 
the concepts of “competence” and “competent”. E. I. Ogarev gives the following 
definition of competence, “... competence is an evaluative category, it characterizes 
a person as a subject of specialized activity, where the development of a person’s 
abilities gives him the opportunity to perform qualified work, make responsible 
decisions in problem situations, plan and perform actions leading to the rational 
and successful achievement of the set goals”. Using this definition, the author 
presents competence as a stable ability to work with knowledge of the matter 
[12, p. 10]. V. A. Bolotov and V. V. Serikov believe that competence is a way of 
existence of knowledge, skills, education, contributing to personal self-realization, 
student’s finding of his place in the world. As a result of it, education appears as 
highly motivated and, in a true sense, personality-oriented, providing maximum 
demand for personal potential, recognition of the personality by others and 
awareness of its very own significance [3, p. 12]. 

Competence includes cognitive, motivational, emotional and value-semantic 
components, the content of which is revealed as follows:

• readiness to display the competence (motivational aspect);
• possession of knowledge of the content of competence (cognitive aspect);
• experience of demonstrating competence in a variety of standard and 

non-standard situations (behavioural aspect);
• attitude to the content of competence and the object of its application 

(value-semantic aspect);
• emotional regulation of the process and result of the manifestation of 

competence [18, p. 25]. 
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The concept of “ethnocultural competence” was considered by a number of 
teachers and psychologists N. Silistraru, T. V. Poshtareva, G. V. Nezdemkovskaya, 
N. M. Lebedeva, M. G. Kharitonov, etc. L.I. Borovikova argues that “ethnocultural 
competence” allows the teacher to make his professional activity ethno-sensitive, 
more sensitively focused on ethno-cultural values, requests, peculiarities of 
the national character of clients, prevailing in a particular society, standards of 
ethnocultural relations” [4, p. 2]. S. B. Seryakova, revealing the essence of the 
concept of “ethno-pedagogical competence”, connects it with “the teacher’s 
assimilation of the traditional culture of the people, the theoretical and practical 
readiness to translate its value orientations. Also, she considers that it must 
implement the basic provisions of ethno-pedagogy as a system of education in 
the conditions of pedagogical activity of an educational institution, taking into 
account the peculiarities of national psychological features of representatives 
of different nationalities” [14, p. 71]. N. D. Neustroev believes that ethno-
pedagogical competence presupposes such knowledge as: objectives of studying 
subjects based on traditional pedagogical culture; psychological mechanisms of 
mastering ethno-pedagogical knowledge and ways of using them in the process 
of teaching, upbringing and development of schoolchildren; ethno-pedagogical 
concepts and facts presented in school textbooks and directly related to life; 
criteria for assessing the didactic and developmental value of various ethno-
pedagogical content; ways of working with different ethno-pedagogical content 
[11, p. 180]. The goal of ethno-pedagogical training is not only the mastery of the 
system of ethno-pedagogical knowledge and skills, but also the formation of an 
attitude towards ethno-pedagogical activity.

Methodology and discussion

Considering ethno-pedagogical competence from the standpoint of a com-
petence-based approach, one should note such a condition for its development 
as the desire to improve constantly knowledge and skills for the implementation 
of effective professional pedagogical activity. As structural components, such 
components are singled out through the development of which the process and 
the result of its formation are most clearly visible, namely:

• motivational component;
• cognitive component;
• activity component [9]. 

The aim of the research consists in the experimental validation of the 
Programme of Initial Ethno-Pedagogical Teacher Training. The research was 



155Formation of the Ethno-Pedagogical Competence…

based on the following objectives: to identify the theoretical foundations of 
the ethno-pedagogical training of teachers; to determine the structure, content 
and scientific essence of the concept “ethno-pedagogical competence” as the 
theoretical foundations of the ethno-pedagogical training of future teachers; 
to develop criteria and indicators of ethno-pedagogical training provided for 
describing the levels of initial formation of ethno-pedagogical competence; to 
determine the levels and characteristics of the ethno-pedagogical competence of 
students – future teachers; to develop, substantiate and experimentally test the 
programme of professional ethno-pedagogical training of future teachers. 

Initial professional ethno-pedagogical training of teachers can become more 
effective in the following conditions: identifying the theoretical foundations of 
ethno-pedagogical training of teachers, determining the structure, content and 
scientific essence of the concept “ethno-pedagogical competence”; development 
of criteria and indicators of ethno-pedagogical training provided for describing 
the levels of formation of the ethno-pedagogical competence of students - future 
teachers; assessment and development of the university pedagogical curriculum 
in terms of the formation of ethno-pedagogical competence of future teachers, 
determining the levels and characteristics of the ethno-pedagogical competence 
of future teachers; development, justification and experimental verification of the 
programme of professional ethno-pedagogical training of future teachers.

For the formation of the ethno-pedagogical competence of future teachers, 
we have implemented the experimental work. At the ascertaining stage of 
the pedagogical experiment, in accordance with the purpose of the study, the 
following tasks were solved:

• to perform a quantitative and qualitative analysis of the results of the data 
obtained at the stage of ascertaining;

• to determine the levels of formation of the ethno-pedagogical competence;
• to formulate conclusions.

The experiment involved 114 students of “Alecu Russo” Balti State University, 
enrolled in the specialties “Pedagogy of Primary Education and Preschool 
Pedagogy”, “Pedagogy of Primary Education and English”. The experimental 
group consisted of 56 participants, including 18 students studying in the specialty 
“Pedagogy of Primary Education and English” and 38 students studying in the 
specialty “Pedagogy of Primary Education and Pre-school Pedagogy”. The control 
group consisted of 58 participants, of whom 21 students studied in the specialty 
“Pedagogy of Primary Education and English” and 37 in the specialty “Pedagogy 
of Primary Education and Pre-school Pedagogy”. 



156 Tatiana Panco, Nicolae Silistraru

Ta
bl

e 
1.

 In
di

ca
to

rs
 a

nd
 le

ve
ls 

of
 th

e 
et

hn
o-

pe
da

go
gi

ca
l c

om
pe

te
nc

e 
of

 th
e 

st
ud

en
ts

IN
V

ES
TI

G
AT

ED
 

C
O

M
PO

N
EN

TS

LE
V

EL
S

IN
ST

RU
M

EN
TS

M
ap

 fo
r a

ss
es

sin
g t

he
 m

an
ife

sta
tio

n 
of

 th
e e

th
no

-p
ed

ag
og

ica
l c

om
pe

te
nc

e
Te

st 
to

 d
et

er
m

in
e t

he
 le

ve
l o

f t
he

 et
hn

o-
pe

da
go

gi
ca

l c
om

pe
te

nc
e

IN
D

IC
AT

O
R

S 
A

N
D

 L
EV

EL
S 

O
F 

 
TH

E 
ET

H
N

O
-P

ED
A

G
O

G
IC

A
L 

C
O

M
PE

TE
N

C
E 

H
ig

h
Av

er
ag

e
Lo

w
M

ot
iv

at
io

na
l

Ex
pr

es
se

d 
co

gn
iti

ve
 e

th
no

-
pe

da
go

gi
ca

l o
rie

nt
at

io
n,

 st
riv

in
g 

to
 st

ud
y 

th
e 

el
em

en
ts

 o
f f

ol
k 

cu
ltu

re
, a

w
ar

en
es

s o
f s

ig
ni

fic
an

ce
, 

st
ab

le
 p

os
iti

ve
 at

tit
ud

e 
to

w
ar

ds
 

et
hn

o-
pe

da
go

gi
ca

l a
ct

iv
ity

, 
st

riv
in

g 
to

 e
xp

an
d 

th
e 

bo
un

da
rie

s 
of

 e
th

ni
c s

el
f-

aw
ar

en
es

s

Aw
ar

en
es

s o
f t

he
 im

po
rt

an
ce

 
of

 st
ud

yi
ng

 a
nd

 ta
ki

ng
 in

to
 

ac
co

un
t t

he
 tr

ad
iti

on
al

 c
ul

tu
re

 
of

 e
du

ca
tio

n,
 e

sp
ec

ia
lly

 th
e 

et
hn

ic
 m

en
ta

lit
y;

 m
an

ife
st

at
io

n 
of

 in
te

re
st

 in
 fo

lk
 c

ul
tu

re
, v

al
ue

s, 
th

ei
r c

ul
tiv

at
io

n 
in

 p
ro

fe
ss

io
na

l 
ac

tiv
iti

es
, m

an
ife

st
at

io
n 

of
 th

e 
et

hn
ic

 se
lf-

de
te

rm
in

at
io

n

La
ck

 o
f m

ot
iv

at
io

n 
to

 st
ud

y 
et

hn
o-

pe
da

go
gy

, p
as

siv
e 

at
tit

ud
e 

to
 th

e 
st

ud
y 

of
 tr

ad
iti

on
s o

f f
ol

k 
pe

da
go

gi
ca

l e
xp

er
ie

nc
e, 

la
ck

 o
f 

et
hn

ic
 se

lf-
de

te
rm

in
at

io
n

Ac
tiv

e
A

 cr
ea

tiv
e 

ap
pr

oa
ch

 in
 so

lv
in

g 
et

hn
o-

pe
da

go
gi

ca
l p

ro
bl

em
s, 

th
e 

se
le

ct
io

n 
of

 p
ed

ag
og

ic
al

ly
 

ex
pe

di
en

t f
ol

k 
ed

uc
at

io
na

l 
st

ra
te

gi
es

, t
he

 d
es

ig
n 

an
d 

im
pl

em
en

ta
tio

n 
of

 a
ct

iv
iti

es
 b

as
ed

 
on

 fo
lk

 v
al

ue
s o

f u
pb

rin
gi

ng
, 

or
ga

ni
za

tio
n 

of
 cr

ea
tiv

e 
ac

tiv
ity

 
an

d 
cr

ea
tio

n 
of

 a
n 

et
hn

o-
pe

da
go

gi
ca

l e
nv

iro
nm

en
t b

as
ed

 
on

 fo
lk

 tr
ad

iti
on

s, 
in

te
rc

ul
tu

ra
l 

in
te

ra
ct

io
n,

 d
ia

lo
gu

e

Sp
on

ta
ne

ou
s u

se
 o

f f
ol

k 
ed

uc
at

io
na

l s
tr

at
eg

ie
s 

w
ith

in
 th

e 
fr

am
ew

or
k 

of
 th

e 
m

od
er

n 
ed

uc
at

io
na

l p
ro

ce
ss

; 
de

m
on

st
ra

tio
n 

of
 th

e 
ab

ili
ty

 
to

 o
rg

an
iz

e 
et

hn
o-

pe
da

go
gi

ca
l 

ac
tiv

iti
es

 in
 a

 m
ul

tin
at

io
na

l t
ea

m

In
tu

iti
ve

 so
lu

tio
n 

of
 e

th
no

-
pe

da
go

gi
ca

l t
as

ks
, l

ac
k 

of
 in

te
gr

ity
, 

co
ns

ist
en

cy
 in

 th
e 

de
sig

n 
an

d 
im

pl
em

en
ta

tio
n 

of
 e

du
ca

tio
na

l 
ac

tiv
iti

es
 b

as
ed

 o
n 

th
e 

fo
lk

 
ed

uc
at

io
na

l s
tr

at
eg

ie
s



157Formation of the Ethno-Pedagogical Competence…

C
og

ni
tiv

e
Br

oa
d 

un
de

rs
ta

nd
in

g 
of

 fo
lk

 
cu

ltu
re

, v
al

ue
s, 

m
en

ta
lit

y 
fe

at
ur

es
; 

po
ss

es
sio

n 
of

 k
no

w
le

dg
e 

ab
ou

t 
th

e 
cu

ltu
re

 o
f o

th
er

 p
eo

pl
es

, 
po

ss
es

sio
n 

of
 sc

ie
nt

ifi
c a

nd
 

m
et

ho
do

lo
gi

ca
l k

no
w

le
dg

e 
ab

ou
t 

th
e 

tr
ad

iti
on

al
 e

du
ca

tio
n 

sy
st

em

Li
m

ite
d 

kn
ow

le
dg

e 
ab

ou
t 

fo
lk

 tr
ad

iti
on

s, 
fo

lk
 c

ul
tu

re
 o

f 
up

br
in

gi
ng

 a
nd

 th
ei

r e
pi

so
di

c u
se

 
in

 p
ro

fe
ss

io
na

l a
nd

 p
ed

ag
og

ic
al

 
ac

tiv
iti

es

Th
e 

pr
es

en
ce

 o
f u

ns
ys

te
m

at
ic

 
kn

ow
le

dg
e 

of
 e

th
no

-p
ed

ag
og

ic
al

 
or

ie
nt

at
io

n,
 se

pa
ra

te
 id

ea
s a

bo
ut

 
th

e 
tr

ad
iti

on
al

 fo
lk

 c
ul

tu
re

, 
tr

ad
iti

on
s o

f t
he

ir 
pe

op
le

; t
he

re
 is

 
pr

ac
tic

al
ly

 n
o 

kn
ow

le
dg

e 
ab

ou
t 

th
e 

cu
ltu

re
 a

nd
 v

al
ue

s o
f o

th
er

 
pe

op
le

s

So
ur

ce
: o

w
n 

re
as

er
ch

.

A
s 

a 
re

su
lt 

of
 th

e 
ap

pl
ic

at
io

n 
of

 th
e 

to
ol

s 
w

e 
ha

ve
 c

ho
se

n 
an

d 
th

e 
an

al
ys

is 
of

 th
e 

da
ta

 o
bt

ai
ne

d,
 w

e 
ca

m
e 

to
 th

e 
fo

llo
w

in
g 

re
su

lts
 p

re
se

nt
ed

 in
 F

ig
ur

e 
1.

 B
y 

stu
dy

in
g 

th
eo

re
tic

al
, m

et
ho

do
lo

gi
ca

l, 
et

hn
o-

pe
da

go
gi

ca
l l

ite
ra

tu
re

, a
s w

el
l 

as
 a

fte
r o

bt
ai

ni
ng

 th
e 

re
su

lts
 o

f t
he

 a
sc

er
ta

in
in

g 
ex

pe
rim

en
t, 

w
e 

ha
ve

 d
ev

el
op

ed
 a

 p
ro

gr
am

m
e 

fo
r p

ro
fe

ss
io

na
l e

th
no

-
pe

da
go

gi
ca

l t
ra

in
in

g 
of

 fu
tu

re
 te

ac
he

rs
, a

im
ed

 at
 th

e f
or

m
at

io
n 

of
 th

e e
th

no
-p

ed
ag

og
ic

al
 co

m
pe

te
nc

e a
t t

he
 st

ud
en

ts
 o

f 
hi

gh
er

 ed
uc

at
io

na
l i

ns
tit

ut
io

ns
 o

f p
ed

ag
og

ic
al

 sp
ec

ia
lti

es
. T

he
 p

la
n 

of
 th

e c
ou

rs
e “

Et
hn

o-
pe

da
go

gy
” p

ro
vi

de
d 

a 
ge

ne
ra

l 
th

eo
re

tic
al

 ac
qu

ai
nt

an
ce

 of
 st

ud
en

ts
 w

ith
 th

e s
ub

je
ct

 of
 th

e c
ou

rs
e, 

w
he

re
 w

e s
tu

di
ed

 th
e g

en
er

al
 fo

un
da

tio
ns

 of
 as

pe
ct

s o
f 

na
tio

na
l e

du
ca

tio
n 

an
d 

va
lu

es
. P

ra
ct

ic
al

 cl
as

se
s p

ro
vi

de
d 

stu
de

nt
s w

ith
 an

 in
-d

ep
th

 st
ud

y 
of

 th
ei

r e
th

ni
ci

ty
, i

ts
 sp

ec
ifi

cs
, 

w
hi

ch
 c

on
tr

ib
ut

ed
 to

 e
th

ni
c 

in
cu

ltu
ra

tio
n 

an
d 

af
fil

ia
tio

n,
 a

s w
el

l a
s, 

du
e 

to
 th

e 
cr

os
s-

cu
ltu

ra
l p

rin
ci

pl
e, 

to
 st

ud
y 

ot
he

r 
cu

ltu
re

s t
hr

ou
gh

 c
om

pa
ra

tio
n 

w
ith

 th
ei

r o
w

n.
 T

hi
s p

rin
ci

pl
e 

en
su

re
d 

ef
fic

ie
nc

y 
in

 id
en

tif
yi

ng
 u

ni
ve

rs
al

 h
um

an
 v

al
ue

s 
an

d 
et

hn
ic

, a
s w

el
l a

s n
at

io
na

l v
al

ue
s, 

w
hi

ch
 u

nd
ou

bt
ed

ly
 co

nt
rib

ut
ed

 to
 th

e f
or

m
at

io
n 

of
 st

ab
le

 v
al

ue
 o

rie
nt

at
io

ns
 th

at
 

ar
e s

ig
ni

fic
an

t f
or

 th
e f

or
m

at
io

n 
of

 et
hn

o-
pe

da
go

gi
ca

l c
ul

tu
re

 an
d 

co
m

pe
te

nc
e. 



158 Tatiana Panco, Nicolae Silistraru

Figure 1. Levels of demonstration of the ethno-pedagogical competence of future 
teachers at the stage of ascertaining 
Source: own research.

It should also be noted that in the program we have developed as the reliance 
on the values of the peoples living on the territory of the Republic of Moldova, 
specific to the Moldovan people, Ukrainian, Russian, Gagauz and others. 
Implementing our program, we have combined such approaches as cultural, 
competence, task, reflective and transdisciplinary. Also, the development and 
implementation of the program was based on the tasks that concretize the goal 
and ensure its implementation. To achieve this goal, we set the following tasks:

• to ensure the formation of ethno-pedagogical knowledge about the 
content of public education;

• to contribute to the enrichment of knowledge about national and ethnic 
culture, traditions, customs, educational possibilities of folklore, etc.

• to form and expand the boundaries of ethnic self-awareness, identification;
• to form the skills of working in a multi-ethnic team, namely, the 

establishment of inter-cultural dialogue and constructive ties;
• develop skills and abilities to solve ethno-pedagogical problems;
• to form a value attitude to ethnic values, ethno-pedagogical activity;
• to promote a positive orientation towards moral and ethical values in 

interaction with others;
• to promote the manifestation of a tolerant attitude towards ethnic and 

national-cultural differences.
The thematic content offered for study by students - future teachers were 

the basic topics of the course, namely: Introduction to ethno-pedagogy. Folk 
pedagogy is the basis of the social consciousness of an ethnos. Ethno-pedagogical 
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educational strategies. Ethno-pedagogical content of public education. Educa-
tional possibilities of folklore. Pedagogical culture of the people. Ethnic and 
national culture. Design and implementation of ethno-pedagogical activities in 
the educational process of the school. 

Didactic strategies used in our programme are problematic methods, research 
methods, play methods, cross-cultural, controversial statements, essay, knowledge 
map, knowledge diagram, project, presentations, e-books, round table, and 
modelling. As a result of the conducted pedagogical experiment, we obtained the 
following results, which confirm the effectiveness of the programme developed 
and implemented by us. Next, we present the comparative data obtained in the 
experimental and control groups (Figure 2). 

Figure 2. Comparative data on the manifestation of ethno-pedagogical competence  
at the stage of control 
Source: own research.

The components of the ethno-pedagogical competence reflect its integral 
structure and system of interrelated and sequential elements. It should also be 
noted that the cognitive component is manifested in the activity component of 
competence. Practical activity that gives impetus to the activity component of 
ethno-pedagogical competence is of a creative nature, activating the intellectual 
activity of future teachers.

In the process of forming the cognitive component, one should take into 
account the influence of the motivational and value-based on it, since in the 
presence of motivation, intellectual activity multiplies, increasing the overall 
productivity of ethno-pedagogical professional activity. Also, the motivational 
component influences not only the expression of interest, but also the formation 
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of moral, moral qualities, values, which affect the personal formation and 
formation of a future specialist.

It should be noted that, despite their independence, consistency, compositio-
nality, the components of ethno-pedagogical competence are interconnected, 
flowing from one another, provide mutual existence and consistency, as well as 
interconnected productivity. In turn, it should be noted that, being one of the key 
components of professional competence, ethno-pedagogical competence cannot 
be fully formed at the level of professional education at the university, it should 
be developed in practical activities, etc.

Ethno-pedagogical competence is that integrative quality of a teacher that must 
constantly be enriched and developed, since it directly depends on the educational 
policy of the state, on those changes that occur directly in general education, 
its content and society as a whole. Also, the content and level of manifestation 
of ethno-pedagogical competence also depends on private factors, for example: 
educational institution, class contingent, professional orientation, retraining, 
which contributes to the revision of one’s capabilities in new conditions.

The analysis of the internal structure and components of ethno-pedagogical 
competence allowed us to formulate our idea of what ethno-pedagogical 
competence is. We consider, that it is a personal, individually integrated quality 
formed through the acquisition of ethno-pedagogical knowledge, abilities, 
value relationships, as well as experience that activates ethno-pedagogical 
meta-knowledge necessary for a teacher for the successful implementation of 
pedagogical professional activity in the modern multi-ethnic conditions. 

Conclusions

Analytical study of the problem determined and revealed the essence of the 
basic concepts of the study, reveals the specifics and content of ethno-pedagogical 
competence. Clarification of the role of studying Ethno-pedagogy determined 
the definition of approaches to professional ethno-pedagogical training of future 
teachers, the importance of ethno-pedagogical training for the implementation of 
an integral educational process in a modern school based on ethno-pedagogical 
values. The introduction and implementation of the developed programme 
made it possible to note the positive results of the manifestation of the ethno-
pedagogical competence of future teachers. The positive dynamics was presented 
schematically and also analysed. Positive changes were noted in each of the 
components of ethno-pedagogical competence, which proves the effectiveness 
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of the selected pedagogical conditions. The used didactic strategies have 
proven their effective impact on the formed components of ethno-pedagogical 
competence, as well as the formation of values of ethno-pedagogical culture in 
future teachers at the stage of initial professional training. Also, the developed 
programme can be used in advanced training, taking into account the specifics 
of training programmes.

Abstract: The article deals with the problem of the role and place of ethno-
pedagogical training and competence in the process of professional pedagogical 
training of future teachers. There are analysed the concepts of competence, 
competent, professional competence and ethno-pedagogical competence. In the 
article, the author proposes own definition of the concept of ethno-pedagogical 
competence, includes in it an important component – the ethno-pedagogical 
meta-knowledge. 

Keywords: ethno-pedagogy, competence, professional training, ethno-pedagogi-
cal meta-knowledge, future teachers
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